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Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding (for the 2024-2025 
academic year) to help improve the attainment of our disadvantaged students.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Catcote Academy 

Number of pupils in school  218 

Proportion (%) of pupil premium eligible pupils 75% (118/158) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/23 

2023/24 

2024/25 

Date this statement was published December 2024 

Date on which it will be reviewed December 2025 

Statement authorised by Lisa Greig  
(Head Teacher) 

Pupil premium lead Anne Johnson  
(Deputy Head Teacher) 

Governor / Trustee lead Ben Duncan 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
(actual) 

£131,160 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£131,160 

 

N/A 
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Part A: Pupil premium strategy plan 

Statement of intent 

All students at Catcote Academy have special educational needs (SEN). In September 

2024, 63% of our cohort are eligible for Pupil Premium, indicating that deprivation is 

part of the wider context of over half of our students’ lives.  Our aim is to use Pupil 

Premium to help us achieve and sustain positive outcomes for our disadvantaged 

learners and to prepare them well for adult life. 

Socio-economic disadvantage is not always the primary challenge for our students and 

therefore Pupil Premium is used to help students and families to overcome the dual 

barriers of special educational needs and social economic disadvantage.  

Our strategy is underpinned by evidence informed research, with a focus on 3 main 

principles of improving student outcomes: high quality teaching, targeted academic 

support and removing barriers to learning through further targeted support. 

Although our strategy is focused on the needs of disadvantaged students, it will benefit 

all students in our school where funding is spent on whole school approaches, such as 

high-quality teaching.  Implicit in the intended outcomes detailed below is the intention 

that outcomes for non-disadvantaged students will be improved alongside progress for 

their disadvantaged peers 

Our current 3-year strategic plan, from September 2022 to July 2025, focuses on 

addressing the following areas: 

• Academic achievement 

• Readiness to learn and Well Being 

• Cultivating a ‘love of learning’ 

• Employability 

• Communication Skills 

• Preparation for Adulthood 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Social and emotional needs of students are severe and complex, 
and therefore students require support regarding their emotional 
well-being and the social aspects of school life. Some students 
have experienced early trauma and have specific attachment 
needs or needs that must be met before they can access 
learning. 

2 Educational needs of students are severe and complex, as 
evidenced through assessments and observations and detailed in 
EHC plans. Some students have poor literacy and numeracy 
skills. 

3 Some learners due to their significant learning needs have 
difficulties in communicating and expressing their needs 

4 Assessments and observations show that, due to their significant 
learning needs, our students generally have greater challenges 
around attention, concentration, working memory and motivation 
to learn 

5 Some students have low attendance and require a holistic 
approach to help this improve. 

6 Wellbeing and wider aspects of development of many of our 
disadvantaged learners have been impacted by the pandemic   

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment and progress for 
disadvantaged students in all areas of 
learning and development, relative to their 
starting points as identified through 
baselines and ongoing assessments. 

Demonstrated by our end of year 
assessments, monitoring mechanisms, 
detailed student progress records and 
destination data. 

 

Staff provide high quality teaching 
evidenced through our monitoring 
mechanisms and student progress data. 
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To achieve and sustain improved well-
being for students in our school, 
particularly our disadvantaged learners  

Sustained high levels of wellbeing 
demonstrated by: 

• Reduced incidents of challenging 
behaviours; 

• Reduced periods of anxiety; 

• Increased attention, cooperation 
and motivation to learn; 

Evidenced through incident logs, 
sensory integration programmes, CASS 
plans, Thrive assessments, student 
reports, EHC outcomes. 

 

Disadvantaged students have reduced 
anxieties, greater confidence, 
independence and self-help skills to help 
them engage more with the wider 
community and prepare for adulthood 

Through observations and discussions 
with students and their families 

 

Targeted support and interventions 
enable students to use a range of 
communication systems to aid their 
understating and develop expressive 
communication skills and be successful in 
their learning  

Through achievement of EHC plan 
termly outcomes and individual 
targets/learning intentions.  Students are 
safe, happy, secure, are resilient to 
change, able to communicate, make 
choices and are mentally healthy. 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £19,240 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Begin to embed the Red 
pathway curriculum to 
further meet the needs of 
learner’s aspirations and 
intended destinations. 
Evaluate the curriculum to 
identify increased 
opportunities to further 
promote character and 

Evidence indicates that high 
quality teaching is the most im-
portant lever schools have to 
improve pupil attainment, in-
cluding for disadvantaged pu-
pils.  
 
John Hatty – Visible Learning 
has informed current research 

2, 4, 5, 6 
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cultural education.   
Continue to employ a Red 
Curriculum Teaching and 
Learning responsibility to 
further support the 
development of the 
curriculum 

(that looked at 250 influences 
that looked at achievement) 
within school to upskill teach-
ers and support current devel-
opment 
 
Schools should focus on build-
ing teacher knowledge and 
pedagogical expertise, curricu-
lum development, and the pur-
poseful use of assessment.  
 
The academy is using evi-
dence informed research from 
Rosen Shine principles of in-
structions (2010) alongside 
‘Tom Sherrington’s Walk Thru’ 
to develop teaching methods 
and approaches and upskilling 
middle leaders' knowledge in 
effective teaching and learning 
practices. 
 
Arts participation approaches 
can have a positive impact on 
academic outcomes in other 
areas of the curriculum.  Re-
search also shows there are 
wider benefits such as more 
positive attitudes towards 
learning and increased wellbe-
ing.  Endowment Education 
Trust 
 

Continue to evolve the 
Yellow and Blue pathway 
curriculum and carry out a 
review on provision to 
ensure reflects future 
needs. Appoint a Lead 
Practitioner for Complex 
Needs to oversee the 
further development of the 
yellow pathway curriculum. 

Appoint a Creative Arts 
Lead to further strengthen 
creative arts offer across all 
pathways 

2, 3, 4, 5, 6 

Strengthen monitoring 
mechanisms by adopting a 
new Quality Assurance and 
Teacher Development 
framework underpinned by 
a responsive coaching 
culture.  Begin to use Step 
Lab to support the QA 
framework. 

Multiple studies suggest that 
instructional coaching - a 
school-centred approach to 
developing teachers - is one 
of the best options we have.  

Responsive Coaching, Josh 
Goodrich 

1,2,3,4,5,6 

Continue to strengthen the 
CPD programme to ensure 
its responsive to current 
population, emerging needs 
and priorities.  Create a 
programme via Teaching 
and Learning Communities 
that focuses on effective 

There is strong evidence that 
teachers pedagogical and 
content knowledge has a 
significant impact on pupil’s 
outcomes – What makes great 
teaching (Sutton Trust) 

 

2, 4, 5, 6 
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teaching behaviours and the 
underpinning elements of 
effective teaching and 
learning which will develop 
the quality of teaching 
across the academy 

Academy has embarked on 

SSAT Embedding Informative 

Assessment project which was 

created by Dylan William and 

emphasises the importance of 

formative assessment as a key 

process for increasing teacher 

quality for the biggest impact 

on student outcomes 

 

EEF report Teacher Feedback 
to improve Pupil Learning 

 

Evidence Based Education’s 
Great Teaching Toolkit pro-
vides an accessible summary 
of high-quality evidence on 
components and routes to im-
prove teacher effectiveness.  

 

 

Embed a high-quality 
induction programme which 
includes SEND specific 
training and a 
comprehensive induction 
pack 

Feedback from staff has stated 
that their practice has 
improved following SEND 
specific training  

1, 2, 3, 4, 5, 6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £500 (too low) 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Continue to embed the 
integrated reading 
programme across the 
academy.  Continue to build 
up resources to support the 
delivery of the programme.  

 

The Reading Framework, DfE 
July 2023 sites evidence that 
daily systematic phonics can 
be successful for children with 
SEND – Effects of a phonic 
based intervention on the read-
ing skills of students with intel-
lectual disability; The promise 
of comprehensive early reading 
instruction for children with 

2, 4 
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Autism and recommendations 
for future actions 
 
‘Now the whole school is read-
ing’: supporting struggling 
readers in secondary schools 
October 2022 shares good 
practice from their research. 
 
Learning to Read: “The simple 
view of reading’ highlights that 
to understand the meaning of 
text, a combination of word 
recognition, and language 
comprehension is needed 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £116,305 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Continue to drive forward a 
praise culture and a love of 
learning to improve well-
being and motivation 

Rosenshine principles 
demonstrate the recognition 
that positive feedback 
impacts greatly on student 
outcomes 

1, 4, 5, 6 

Run daily breakfast club to 
promote healthy lifestyle, 
provide social opportunities 
and improve readiness to 
learn 

SecED stated that schools 
who have hosted breakfast 
clubs have seen an 
improvement in readiness to 
learn, behaviour, 
concentration in class, 
progress, social skills and 
parental engagement as well 
as healthier eating habits. 

1, 4, 5, 6 

Continue to employ a Family 
Liaison officer and 
Safeguarding officer to work 
with students and family to 
improve attendance.   
Deliver fortnightly coffee and 
catch up to further 
strengthen parental 
engagement 

DFE Attendance Guidance 
over many years cites that 
there is a wide extent of evi-
dence which indicates that 
over 96% attendance at 
school significantly improves 
outcomes.   
 
Feedback from families via 
parent’s evenings, daily com-
munication and coffee and 

1, 5, 6 
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catch-up sessions is very posi-
tive about the support they re-
ceive from the family support 
officer and wellbeing team. 

 

Continue to commission an 
SLA Occupational Therapist 
for one day a week to 
support staff to formalise 
sensory integration plans 
and diets for learners which 
supports learner’s well-being 
and readiness to learn. 

We have observed that 
sensory programmes and 
equipment are very effective 
in providing support for our 
learners with sensory needs 
and enabling them to access 
the curriculum as evidence in 
our EHCP targets. 

1, 3, 4, 6 

Continue to commission an 
SLA with LA Educational 
Psychologist to develop and 
equip staff with further tools 
and strategies to support 
disadvantaged students with 
SEMHD. 

National Association of 
school psychologists cite that 
evidence EP intervention has 
a positive impact on: 

Improved instruction and 
learning 

Supporting healthy 
successful students 

Creating safe and positive 
school climates 

Strengthen family and school 
partnerships 

 

1, 3, 4, 5, 6 

Employ a part time wellbeing 
counsellor. 

The increase in anxiety and 
depression amongst children 
started long before the 
pandemic, but mental health 
problems have skyrocketed, 
and crisis preventions and 
surged since coronavirus took 
hold.  Evidence has shown 
that counselling and the 
Thrive approach can help to 
prevent mental health issues 
from arising and support 
students to feel safe, secure 
and ready to learn. 

1, 3, 6 

 

Total budgeted cost: £136,045 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2023-2024 

academic year.  

Teaching 

Throughout this academic year there has been a continued drive to develop teaching 

practice via creating a positive coaching culture which has increased the amount of 

outstanding practice. Staff are provided with effective CPD whilst providing dedicated 

time to share good practice and learn from each other with the continued implementation 

of TLCs (Teaching & Learning Communities) in red pathway and planning and 

assessment groups in yellow/blue pathway.  

Directed time has been provided to evolve the development of the curriculum and 

effectiveness of the implementation of the assessment policies to provide meaningful 

feedback to all students facilitating improved progress and outcomes. 

Within red pathway staff have further developed their practice by the implementation of 

VERP (Video Enhancing Reflective Practice) delivered by the Education Psychologist. 

This has provided staff with the opportunity for their practice to be recorded and then 

reflect with external professionals improving their practice and understanding of the 

importance of attunement. 

Within yellow and blue pathway, directed time has allowed the staff to develop a phased 

curriculum with an effective ‘my future life’ strand that has developed careers and 

enterprise opportunities through Catcote Crew. This has allowed all students across the 

pathway to experience meaningful experiences of the world of work improving outcomes. 

An effective induction with additional pathway inductions is in place that provides all new 

staff with a more in-depth knowledge of the rational and implementation of the curriculum 

pathways. 

 

Targeted academic support 

Continued development of the implementation of the reading programme has occurred 

throughout the year to ensure all student are provided with support to develop their 

literacy. Staff provide support via the Read, Write, Ink reading programme which 

supports early literacy as well as fresh start interventions and rapid plus books that are 

developmentally appropriate for learners that have a much lower reading age then their 
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chronological age.  Within red pathway 100% of students in Y11 and KS5 gained 

accreditation in English and across all key stages 95.1% of students made positive 

progress in English. 

Regulation and reflection areas across the academy have been expanded and equipped 

to further support learners to self-regulate and be ready to learn. Through the monitoring 

mechanisms used across the academy high levels of engagement have been observed.  

This has resulted in positive student outcomes 

 

Wider strategies 

The implementation of a SIT (Student Intervention Team) has provided a forum for 

middle and senior leaders to collaborate regularly to review students and implement 

appropriate interventions to support emotional education. There has been positive impact 

on students’ The impact is very positive on individual students in relation to intervention 

received from the part-tie integrated counselling ready to learn and engaged within 

learning and there have been no suspensions throughout the academic year.  

The wider SIT has grown due to increased number of staff being trained to deliver 

therapeutic interventions such as; lego therapy, Thrive, draw and talk etc... 

An established praise culture is now embedded and aligned to the Trusts values. 

Students take pride in their work and have the confidence to talk about their learning and 

accomplishments whilst celebrating with staff. 

Due to the work of the safeguarding and attendance officer, with support from the family 

liaison officer, our attendance is 5.4% higher than the national average of other SEND 

provisions and the PA figure is 2.7% lower than the national average of other SEND 

provisions. 

All students still access breakfast club every morning which supports students being 

ready to learn by meeting basic need. This time has also provided further opportunities 

for positive social interactions. 

The continued SLA with the OT provides support to address the sensory needs of 

students which facilitates being able to be ready to learn. 

The continued SLA with the EP has provided crucial development across the academy in 

relation to attunement, video enhancing reflecting practice, the 4R model and individual 

coaching. The impact of this training has upskilled staff to provide targeted interventions 

and support for students 
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Externally provided programmes 

Programme Provider 

Embedding Formative Assessment SSAT 

National Professional Qualifications Tees Valley Teaching Hub 

Griffin Fine Motor Skills Programme GriffinOT 

Skills Builder Platform Skills Builder 

Coaching for successful leadership 
in SEND Programme 

SSAT 

Commando Jo Commando Jo 

Makaton Communication Makaton 

Water Therapy Training HEADS training 

Rebound Therapy Training HEADS training 

Sexual Health and Wellbeing Brooke 

 

 


