Pupil premium strategy statement

This statement details our school’s use of pupil premium (for the 2025-2026 academic
year) funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Catcote Academy
Number of pupils in school 233

Proportion (%) of pupil premium eligible pupils 73% (113)
Academic year/years that our current pupil premium 2025/26

strategy plan covers (please also refer the schools 3-Year | 500g.27
strategy))

2027-28
Date this statement was published December 2025
Date on which it will be reviewed December 2026
Statement authorised by Lisa Greig

(Head Teacher)
Pupil premium lead Anne Johnson

(Deputy Head Teacher)

Governor / Trustee lead Ben Duncan

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £134,797 (includes
(actual) 23112 PPP HBC)
Pupil premium funding carried forward from previous £2234

years (enter £0 if not applicable)

Total budget for this academic year £137,031

If your school is an academy in a trust that pools this

funding, state the amount available to your school this N/A

academic year




Part A: Pupil premium strategy plan

Statement of intent

All students at Catcote Academy have special educational needs (SEN). In September
2025, 73% of our cohort are eligible for Pupil Premium, indicating that deprivation is
part of the wider context of over half of our students’ lives. Our aim is to use Pupil
Premium to help us achieve and sustain positive outcomes for our disadvantaged
learners and to prepare them well for adult life.

Socio-economic disadvantage is not always the primary challenge for our students and
therefore Pupil Premium is used to help students and families to overcome the dual
barriers of special educational needs and social economic disadvantage.

Our strategy is underpinned by evidence informed research, with a focus on 3 main
principles of improving student outcomes: high quality teaching, targeted academic
support and removing barriers to learning through further targeted support.

Although our strategy is focused on the needs of disadvantaged students, it will benefit
all students in our school where funding is spent on whole school approaches, such as
high-quality teaching. Implicit in the intended outcomes detailed below is the intention

that outcomes for non-disadvantaged students will be improved alongside progress for
their disadvantaged peers

Our current strategic plan, from September 2025 to July 2026, focuses on addressing
the following areas:

¢ Raising academic achievement

e Supporting wellbeing and emotional regulation

¢ Inclusion and communication

¢ Enrichment and engagement

¢ Removing barriers and strengthening safeguarding




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number

1
Social, Emotional, and Mental Health Needs (SEMH)

e High prevalence of emotional dysregulation, trauma, anxiety, or
attachment difficulties.

e These factors can affect behaviour, readiness to learn, and
relationships with peers and staff

2
Gaps in Academic Progress and Readiness to Learn
e Many of our students start from lower baselines or have interrupted
learning.
e Learning is further impacted by sensory processing difficulties, physical
needs, or inconsistent engagement
3
Barriers to Communication and Language Development
e Many of our students have speech, language, and communication
needs (SLCN), compounded by complex or neurodevelopmental
conditions (e.g. autism).
e Limited expressive/receptive language hinders access to curriculum and
peer interaction
4
Limited Access to Enrichment and Life Skills Opportunities
e Often our disadvantaged students have fewer opportunities for cultural
capital, structured extracurriculars, or real-world experiences.
e This can affect aspiration, confidence, and independence.
5

Reduced Family Capacity to Support Learning and Attendance

e Families may face challenges such as poverty, limited education, or
health/social care involvement.

e This affects attendance, home learning, and ability to navigate support
systems




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved academic outcomes for
disadvantaged pupils through high-
quality teaching and targeted
interventions

- Progress data shows sustained or accelerated
academic progress in core subjects, relative to
starting points.

- Targeted students engage with interventions
(e.g. Lego therapy, Thrive, sensory regulation)
and show measurable improvement.

- Staff confidence and consistency in delivering
adapted teaching strategies increases, evidenced
through CPD evaluations and observations.

Strengthen students' emotional
regulation and readiness to learn
through therapeutic and sensory-
based support

Sustained high levels of wellbeing demonstrated
by:

- Fewer incidents of dysregulation or behaviour-
related learning disruption.

- Students increasingly use designated regulation
spaces and tools independently or with minimal
prompting

Evidenced through incident logs, SIT database,
sensory integration programmes, CASS plans,
Thrive assessments, student reports

Enhance communication and
interaction for pupils with complex
SEND

- Observations and case studies show increased
student engagement using Communication
approaches.

- Increase in use of AAC, visuals, and
communication aids across classrooms.

- Staff report greater confidence in supporting
communication needs.

Broaden students access to
enrichment and social development
opportunities

- High uptake of Breakfast Club by Pupil Premium
pupils.

- Positive feedback from students and families
about enrichment provision and experiences.




Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address

the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £38,898

audit to identify key strengths and
areas for development. Deliver
targeted training to address
identified need and empower

strategies are supported by EEF
and NHS evidence to enhance
access, engagement, and peer

Activity Evidence that supports this Challenge
approach number(s)
addressed
Enhance the existing induction EEF research highlights that high- 1,4
programme by introducing three quality CPD—especially when
dedicated training windows gustained and job-embedded—can
throughout the year, supported by mprove student _outcome_s
’ significantly. Online CPD increases
the use of external venues to accessibility and allows for
facilitate focused, intensive training | personalised development (EEF,
sessions. 2021).
Further strengthen the programme
through the development of an
online CPD academy, offering
accessible, high-quality e-learning
modules. Invest in appropriate
software and pilot a selection of
core e-learning modules to
evaluate their impact and
effectiveness.
Develop a comprehensive training | Structured professional 1,4
schedule that outlines annual and development aligned with school
biannual requirements, including needs improves teacher expertise.
statutory, SEND-specific, and SEND-specific training is especially
fundamentals of teaching training. impactful in specialist settings
In parallel, identify and plan (EEF, 2021; DfE SEND Review,
specialist training to complement 2022).
the ECF and induction programme.
Utilise last year’'s communication Whole-school communication 1,3
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middle leaders to develop action
plans that close gaps in the
implementation of Communication
approach. Identify and procure the
necessary resources to support
consistent and effective practice
across the academy

interaction for learners with SLCN
and complex needs.

environment—'Functional Village'—
for Phase 2 learners

guidance advocate for real-world,
experiential learning to build life
skills and independence in SEND
pupils. It also builds aspiration and
confidence.

Appoint a Senior Lead Practitioner | In-school coaching roles are 1,2,4
for Complex Needs and Autism to | strongly endorsed by the EEF for
drive high-quality, inclusive practice | improving teaching quality.
across the Trust. Through targeted | Targeted coaching improves
coaching and modelling, the confidence and competence in
practitioner will support staff in supporting pupils with SEND (EEF
implementing effective, evidence- Implementation Guidance).
based strategies to meet the
diverse needs of learners, improve
engagement, and enhance
outcomes for students with
complex profiles.
Co-design a bespoke PMLD Co-constructed curricula increase 1,4
curriculum framework that engagement and appropriateness
promotes active learning, in for learners with profound needs.
collaboration with staff, therapists, Research supports multi-agency
and families and further enhance collaboration to design functional,
library of resources. Create min active learning experiences (DfE
teacher guides based on provisions | PMLD guidance; EEF).
framework
Dedicated regulation spaces Sensory and emotional regulation 1,2
established within the gallery area | spaces reduce incidents of
and appropriately resourced to dysregulation and increase
support emotional wellbeing and engagement, as supported by
sensory regulation. NICE and EEF SEMH
recommendations.
Develop a realistic, immersive WRL | The Gatsby Benchmarks and EEF | 34

Targeted academic support (for example structured interventions)
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Budgeted cost: £9,000

Activity Evidence that supports this Challenge
approach number(s)
addressed
Purchase additional sensory The EEF and NICE guidelines 1,2
integration resources and develop | recommend the use of sensory
dedicated regulation spaces within | integration strategies and safe
the Red Pathway to support regulation spaces to support
emotional regulation, sensory students with SEMH and sensory
needs, and readiness for learn processing challenges. These
approaches improve readiness to
learn and reduce incidents of
dysregulation.
Employ a TLR to lead on Leadership roles that sustain and 2.4
sustainability across the te”;r'?e:’ eﬁe?:ri]VF‘I ?rr]ai[’icﬁoar:z 220Wﬂ
Curriculum. Allocate appropriate ir%paccteg\?:r tirgee (EeEFa
resources Implementation Guide). A
designated TLR ensures long-term
sustainability and innovation in
SEND curriculum planning.
Purchase further resources and EEF evidence highlights that social | 1 2 3

licences to support Thrive and
Lego Therapy sessions

and emotional learning interventions
have a positive impact on
behaviour, peer relationships, and
emotional literacy. Thrive and Lego
Therapy both promote self-
regulation, communication, and
engagement.




Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £134,495

Psychologist to equip staff with
further tools and strategies to
support disadvantaged students
with SEMHD.

benefit of specialist consultation to
strengthen school capacity in
addressing SEMH needs, trauma,
and cognitive challenges.

Activity Evidence that supports this Challenge
approach number(s)
addressed
Purchase resources to support The EEF highlights the value of 1,2
termly proud events and weekly developing a positive school culture.
star of week Recognition systems such as praise
events improve motivation,
engagement, and a sense of
belonging, particularly for
disadvantaged pupils.
Run daily breakfast club to EEF findings show that breakfast 25
promote healthy lifestyle, provide | provision improves behaviour,
social opportunities and improve | punctuality, and concentration. It
readiness to learn also ensures disadvantaged
students begin the day well-fed,
improving readiness to learn.
Employ family liaison and Strong home-school relationships 5
safeguarding officer to work with positively impact attendance and
Sttltjdednts and Effl{i'y t?c irth\F{rtht? academic outcomes (EEF Parental
ndance. iver fortni .
2o§eeaan(zjecatcﬁ uStoofurtr?er y Engagement). Trust—bund.lng through
strengthen parental engagement regular, informal contact increases
family participation and support.
Employ one day a week NICE and DfE SEND guidance 1,2
Occupational Therapist to support | support therapeutic, personalised
staff to formalise sensory sensory strategies to reduce anxiety
integration plans and diets for and enhance participation in
Iearnerg which supp_orts learner's learning, especially for students with
well-being and readiness to learn. ’
complex needs.
SLA with LA Educational EEF and DfE acknowledge the 1,2




Employ an integrated counsellor
to carry out counselling sessions
within school.

Evidence from NHS and EEF reports
show in-school counselling improves
wellbeing, supports emotional
regulation, and reduces disruption,
especially among students facing
adversity.

Collaborate with 'Meeples Peoples'
to develop plans for a youth club
based at Throston. Trial with
academy learners.

EEF evidence shows that extended
school time and structured
extracurricular activities support
social development, increase
engagement, and improve wellbeing
for disadvantaged learners.

Total budgeted cost: £ 173,393




Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024-25
academic year.

Teaching

Throughout this academic year there has been a continuation of directed time being
provided for teaching staff to embed the curriculums and assessment procedures. The
impact of this is clearly evident in the improved outcomes again this year with; 100% of
students from KS4 & KS5 attaining maths and English accreditation in red pathway, and
100% of students gaining applicable accreditation in yellow and blue pathway, that were
entered.

The implementation of the ‘Quality Assurance & Teacher Development Framework’ has
strengthened the monitoring mechanisms and has facilitated a responsive coaching
culture across the academy. The increased visibility of leaders has produced evidence
that has facilitated staff development via increased support and meaningful CPD that has
improved the quality of teaching and fostered a culture of continuous improvement.

TLCs (Teaching & Learning Communities) have continued to be implemented within red
pathway and were initiated with yellow and blue pathways throughout the year. This
directed time allowed teaching staff to learn from one another in a positive environment
whist driving forward effective teaching and learning strategies.

Within Yellow and blue, staff have further developed their practice by the implementation
of VERP (Video Enhancing Reflective Practice) delivered by the Education Psychologist.
This has provided staff with the opportunity for their practice to be recorded, then reflect
with external professionals improving their practice and understanding of the importance
of attunement.

Within red pathway, the Education Psychologist facilitated sessions throughout the year
to develop staffs’ knowledge of meeting needs for students with autism. This training has
improved staffs’ knowledge and skills to plan effective strategies within their teaching.

The appointment of a Complex Needs Lead Practitioner has enabled a new bespoke
curriculum to be formulated in relation to engagement. Staff have carried out training and
visits to other schools to inform the curriculum that is ready to be implemented in 2025-
26.
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The following Ofsted quote form June 2025 states that’ Teachers have immensely positive
relationships with pupils and praise them regularly for their efforts. Teachers explain con-
cepts clearly. They regularly revisit learning to check what pupils remember. Teachers ad-
dress gaps in pupils’ prior knowledge swiftly. Pupils are confident in their learning and can
take risks’. This is evidence of the impact on teaching and learning.

Targeted academic support

There was a continued focus to further develop the reading programme via the continued
implementation of the reading strategy across all pathways. Improving literacy is a key
driver and is prevalent across all pathways from communication lessons, to fresh start
interventions, to rapid plus reading sessions.

The positive impact continues to be evident with 100% of Y11, and Y13 students within
red pathway, gaining accreditation in English, and 94% of all students in red pathway
achieving their target in English. Within Yellow and blue pathways 95% of all students
met or exceeded their target in communication.

Wider strategies

The continuation of the SIT (Student Intervention Team) has continued to provide a
forum for middle and senior leaders to collaborate regularly to review students and
implement appropriate interventions to support emotional education. The wider SIT team
has continued to grow this year training more staff to deliver the needed interventions
that have supported students in a plethora of ways such as; increased number of Thrive
practitioners, EBSA trained staff, increased ELSA trained staff, increased Lego therapists
and wellbeing ambassadors.

The employment of a part-time wellbeing counsellor has had very positive impacts on
individual students who have experienced trauma in relation to their engagement and
readiness to learn.

With the delivery of a wealth of therapeutic interventions, along with the formulation and
implementation of the of the Trusts ‘Relational Regulation Framework’ the impact is
extremely positive on individual students as well as the wider academy community.

The continued service level agreement with the Occupational Therapists continues to
provide support to address the sensory needs of students which facilitates the ability to
be ready to learn and engage.

The continued service level agreement with the Education Psychologist has continued to
provide further development of staff across the academy in relation to meeting the needs
of learners and effective attunement via VERP (Video Enhancing Reflective Technology).

The established praise culture is now embedded and aligned to the Trusts values.
Students take pride in their work and have the confidence to talk about their learning and
accomplishments whilst celebrating with staff.
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The continued work of the Safeguarding and Attendance Officer, with support from the
Family Liaison Officer, has resulted in the attendance being 5.2% higher than the
national average of other SEND provisions and the PA figure being 9.9% lower than the
national average of other SEND provisions.

The continued implementation of the breakfast club for all students to access provides
opportunities for positive social interactions, as well as providing substance for students
to support their energy levels.
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Externally provided programmes

Programme

Provider

Embedding Formative Assessment

SSAT

National Professional Qualifications

Tees Valley Teaching Hub

Griffin Fine Motor Skills Programme

GriffinOT

Skills Builder Platform

Skills Builder

Coaching for successful leadership
in SEND Programme

SSAT

Commando Jo

Commando Jo

Makaton Communication

Makaton

Water Therapy Training

HEADS training

Rebound Therapy Training

HEADS training

Sexual Health and Wellbeing

Brooke
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